Multiple interpretations can cause a decrease in the quality of rubrics. This research aims at developing an appropriate rubrics description for the measurement of students' scientific attitudes. The process of developing the rubrics was done by using the video snippets of learning process. A total of 23 observers whose final year students were involved in analyzing the video snippets of learning process. They assessed eight indicators of the scientific attitude of ten students through the video snippets. The feasibility of the rubric is considered based on the responses given by 85% of the observers who have the similar answer to the scientific attitude of students in the video snippets of learning process. The description test of the rubrics was analyzed descriptively, which then obtained two rubrics that obtained answer differences less than 85% of the observers. Therefore, this research focuses on investigating the two rubrics. This research implies that there needs to be a clear description of the rubrics in relations to the time of observation of the number of students and behaviors.
INTRODUCTION~ Doing assessment through direct observation leads to subjective results. The subjective assessment results can be resolved if the indicators in the assessment are clear, and do not cause many behavioral interpretations of the object being assessed. One way to minimize subjective assessment is by developing a rubric as scoring reference to assess the achievement (Dornisch & Mcloughlin, 2006, p.1) . A rubric is a descriptive scoring developed by teachers or other evaluators to guide the analysis of the product or process of students' effort (Moskal, 2000, p. 1) . Scoring rubrics are often used to measure students'
performance when assessing complex performance-based tasks (Becker, 2016, p. 22) . Scoring rubrics can be powerful tools for assessment and learning, if it is designed with the purpose and type of learning goal to be assessed in mind. (Ebert-may, 2010, 139) .
Rubrics usually include a hierarchical score with a numerical scale, descriptive, or both of them, and each level has its own description (Goldberg, 2014, p. 1) . Scoring rubric can be said to be good if the description of the scoring criteria is clear.
Scoring criteria as an assessment tool must be valid and reliable. In fact, many teachers have known the terms 'validity'
and 'reliability' in statistical studies, but they do not often discuss how these Ghullam Hamdu & Iis Suryani, The Analysis of Rubric Feasibility Using Video… [240] concepts relate to classroom practice (Barbara & Leydens, 2000, p. 2) . The discussion in this research is not presented statistically, but rather a descriptive study of the observers' responses in giving scores based on observations of students' behavior or performance shown in recording of video snippets from the learning process.
Rubric consists of several categories, hence, its developed description of the score in each category must be meaningful to clearly distinguish the performance. Each scoring category must be defined using the performance description rather than judgments about the performance (Moskal, 2000, p. 3). For example, the scoring rubric development sometimes occurs in a range of numbers using the limited description: Score 1 defines 'very poor', score 2 defines 'poor', score 3 defines 'good', and score 4 defines 'very good'. Assessment with this limited expression can lead to different kinds of perceptions. If this assessment method is used, it is very likely that the judgment of the assessors becomes more subjective. Perceptions for score 1 and 2, or 3 and 4 will be more subjective, since each score does not really define behavior differences. Therefore, the assessors are expected to explain different criteria. Regardless of how many levels of score are set, it is very important that these criteria can capture the definition of performance at each level (Goldberg, 2014, p. 2 In determining the feasibility of the rubric, the observers are asked to assess some behavioral attitudes of students through the video snippets of the learning process.
Reference to aspects of scientific attitudes in question is based on studies of social attitude competencies from curriculum documents applicable in Indonesia. The selection of aspects of scientific attitudes in this research was determined by referring to the existed aspects of attitude in the curriculum, which was adjusted to the learning steps that had been implemented.
METHOD
The mechanism of the implementation of the feasibility test of the rubric was carried out qualitatively and descriptively through the responses given by the observers. The 
RESULTS AND DISCUSSIONS
The feasibility test of the rubric focused on several aspects of scientific attitudes in during the learning process done by individual student, as follows: After obtaining the video on the learning process, the video was processed by selecting scenes related aspects and indicators of the scientific attitude being tested.
Field Test 1
The implementation of Field Test 1 was carried out by observing the same 10 students. The same observations of each student were carried out by the observers together. The videos were played one by one, then the observers responded to the students' behavior, and assessed them by giving a score based on the aspects and indicators in the observation sheet. The results obtained the observers' similarity score, the ideal score and the consensus results from 23 observers. The scores given by the observers to the 10 students are presented in the following Table 1 and   Table 2 . 2  3  100  2  3  100  2  3  100  2  3  100  2  3  100   3a  2 4 6  1  1  47  1  4  1 2 6 60  8 5  1  0  43  1  5  1  7  73  2  0  3 86   4a  2  2  1 95  2  2  1  95  2  3  100  2  3  100  2  3  100   4b  2  3  100  2  3  100  2  3  100  2  3  100  2  0  2 3 86   5a  1  2  1  91  1  1  2  2  95  5  1  7  1 73  1  2  2  95  1  2  2  95   6a  1  2  2  95  2  2  1  91  2  2  1  91  2  2  1  91  2  2 1 91 Table 3 . Table 3 shows that there were two rubrics (2a and 3a) that were not feasible because the average percentage of observers' assessments was not yet suitable, which was below 85% of the total observers. Thus, those rubrics needed to be revised and re-tested. A rubric with aspect 2a (curiosity attitude with the indicator of enthusiastically answering teacher questions) showed that the changes occurred were related to the elimination of the number of students answering teacher questions. The data showed that the rubric was not feasible to use because the percentages of the observers; assessment of similarity was still below 85%. After analyzing the rubrics and video snippets, it turned out that the video shown did not match the desired criteria. when the opinions of their friends are wrong. 1 = The student does not listen to their friends' opinions. friends, frequently chatting or playing objects that are around. 1 = The student does not pay attention to the opinions of his friends from beginning to end.
Aspect Indicator Before Revision After Revision

The statements that contained dualism in different circumstances were changed.
For example, "listens to opinions, but..." (In rubric 2 and 3 before revision). The statement was seen uncertain and can be used in different situations. It was considered that the use of language with positive intentions followed by negative statements could lead to multiple interpretations. Then, there was a need for consistency in the use of words and sentence language between the situations clarified by another sentence to reinforce the situation. Therefore, several other similar situations were used but distinguished in students' behavior frequency, which was shown to clarify previous negative statements, such as sentence statements for rubrics 2 and 3 (the revised rubrics). 3 = the student did not pay attention to the opinions of their friends, occasionally chatting or playing objects around. 2 = the student paid less attention to the opinions of their friends, frequently chatting or playing objects around.
The analysis of changes in the rubric was taken into account since stating clear situation mutually reinforcing between the statement and the rubric was important.
The developed rubric must consider the use of methods that was easy to understand so that they could be used to specifically assess the students' behavior through observation. 
Field Test 2
The second field test was conducted on the revised rubric, especially on aspects 2a and 3a. There were 20 video snippets observed (consisting of each of 10 videos for each observed student with 2 observed aspects). The current observers were different from the observers in Field Test 1, but the criteria used were the same. This was done so that the results obtained were more authentic by assuming this rubric could be used by anyone later. 2  3  100  2  3  100  2  3  100  2  3  100  2  3  100   3a  2  1  2  91  2  1  2  91  2  2  1  91  2  3  100  2  3  100 The results of the second test showed the overall assessment of the observers to the 10 students on aspects 2a and 3a. In general, the observer's assessment of each student in the video snippets showed a great similarity, namely above 85%. 
